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Program  for  Grade  Eight 

THE  COMMONWEALTH  AND  ITS*  NEIGHBORS. 

UNIT  ONE— THE  GEOGRAPHY  OF  THE  COMMONWEALTH. 

Suggested  Time:  TEN  WEEKS 

POINT  OF  VIEW 

This  unit  is  related  to  Unit  I  of  Grade  VII.  It  would  be  expected 
when  the  class  has  already  made  a  study  of  the  Grade  VII  unit  the  previous 
year  that  the  objectives  which  the  pupil  had  attained  would  be  the  basis 
for  the  study  of  this  unit.  Conversely,  where  the  Grade  VII  and  VIII 
cycle  is  used,  the  study  of  this  unit  by  the  Grade  VII  child  will  contribute 
to  the  attainment  of  the  objectives  in  Unit  I  of  Grade  VII  the  following 
year. 

It  should  be  noted  that  the  language  is  not  cycled  as  is  the  Social 
Studies  material  so  that  the  language  requirements  for  each  pupil  will 
be  those  of  his  own  grade  level. 

The  term  "British  Commonwealth,,  has  been  chosen  as  being  broader 
than  "British  Empire"  and  better  descriptive  of  the  present  relationship 
of  the  nations  within  the  group.  The  British  Empire  is  here  understood  to 
mean  the  United  Kingdom  and  its  colonies  and  dependencies. 

This  unit  is  admirably  adapted  to  the  committee  approach  whereby 
the  class  may  be  divided  into  several  groups  each  of  which  makes  a 
thorough  study  of  one  particular  country  of  the  British  Commonwealth 
(except  Canada).  The  following  areas  will  form  suitable  divisions:  the 
British  Isles,  India  and  Pakistan,  Australia,  New  Zealand,  British  South 
Africa,  African  colonies  and  dependencies.  Each  committee  should 
endeavour  to  secure  information  on  size,  location,  physical  features,  climate, 
natural  resources  and  products,  native  peoples,  plants  and  animals,  and 
principal  cities.  A  small  class  would  necessarily  deal  with  fewer  topics. 

This  unit  may  be  introduced  by  a  class  discussion  on  the  immensity 
of  the  Commonwealth.  The  pupils  should  support  their  deductions  by 
references  to  the  map  of  the  world  and  other  audi-visual  aids.  The  attention 
of  the  class  should  be  drawn  to  the  location  of  the  various  parts  of  this 
great  community  of  nations  giving  rise  to  a  variety  of  climates  and 
products. 

It  should  be  noted  that  in  the  grid  following  the  statement  of  "Specific 
Objectives"  the  numbers  in  column  two  refer  to  the  numbered  specific 
objectives.  All  these  specific  objectives  should  be  kept  constantly  in  mind 
during  the  study  of  the  unit.  The  use  of  definite  reference  to  certain 
specific  objectives  in  each  subsection  provides  direction  as  to  a  place 
where  emphasis  is  needed  on  a  particular  objective. 


SPECIFIC  OBJECTIVES 


UNDERSTANDINGS 

The  child  should  show  that  he  has  acquired  the  generalization  that: 

1.  The  physical  features,  resources,  and  climate  of  each  area  of  the 
British  Commonwealth  influence  and  limit  the  life  of  the  people 
in  those  areas. 

2.  Vast  and  varied  resources  are  found  within  the  British  Common- 
wealth. 

3.  Climate,  natural  resources,  and  geographical  position  have  given 
the  British  Isles  an  advantage  over  other  parts  of  the  Common- 
wealth insofar  as  manufacturing  is  concerned. 


SKILLS,  ABILITIES,  HABITS 

The  child  should  show  that  he  has  acquired : 

4.  An  increased  ability  to  communicate  effectively  the  ideas  he  has 
formed  with  regard  to  the  British  Commonwealth. 

5.  The  ability  to  make  a  complete  statement  containing  at  least  one 
subordinate  idea. 

6.  Increased  skill  in  the  reading  of  the  atlas,  globe,  map,  chart,  and 
longitude. 

7.  Skill  in  constructing  maps  of  the  British  Commonwealth  (using 
outlines  if  available)  to  different  scales. 

8.  The  habit  of  selecting  from  newspapers  and  magazines  items 
significant  to  an  understanding  of  the  British  Commonwealth  of 
Nations. 


ATTITUDES 

The  child  should  show  that  he  has  acquired : 

9.    An  attitude  of  intelligent  loyalty  toward  the  British  Commonwealth. 
10.    An  attitude  of  curiosity  regarding  the  British  Commonwealth  of 
which  he  is  a  member. 


SUGGESTED  DEVELOPMENTAL  LANGUAGE  PRACTICE 

1.  The  Use  of  Complete  Sentences  in  Speaking  and  Writing. 

2.  Review  Principal  and  Subordinate  clauses. 

3.  The  Use  of  Subordinate  Conjunction. 

4.  Review  Punctuation  as  Needed. 

5.  Spelling  of  Pertinent  Words:  London,  Thames,  Britain,  Common- 
wealth. 

6.  The  Principles  of  Paragraph  Building: — Introductory  and  Conclud- 
ing Sentences,  Selection  and  Arrangement  of  Material,  Variety  in 
Sentence  Beginnings  and  Length. 
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UNIT  I. 


Content 


Specific 
Objectives 


Suggested  Activities 


Suggested 
Evaluation  Procedures 


I.  Discussion  of  the 
meaning  of  the  British 
Empire  and  the  British 
Commonwealth  of  na- 
tions. 

1.  Self-governing  coun- 
tries within  the  Com- 
monwealth: Canada, 
Great  Britain,  Union 
of  South  Africa,  Aus- 
tralia, New  Zealand, 
India,  Pakistan,  Cey- 
lon. 

2.  Countries  outside  the 
Commonwealth  but 
affiliated  with  it:  Ire- 
land, Burma. 

3.  The  Empire — 
wholly  self-governing 
colonies  to  those  ruled 
by  an  appointed 
council.  (See  Chapter 
IV.:  Our  Empire  and 
Its  Neighbors). 


II.  A  visit  to  London — 
the  Heart  of  the  Empire 
(the  centre  holding  the 
Empire  together). 

(This  lesson  is  introduc- 
tory and  should  serve  to 
create  interest  in  the  im- 
mensity of  and  close  re- 
lationship within  the  Em- 
pire.) History  of  London; 
places  of  interest.  (Those 
which  contribute  to  ac- 
complishing the  purpose 
of  the  lesson — The 
Docks,  the  Mint,  Colonial 
Office,  No.  10  Downing 
St.,  Houses  of  Parliament, 
Buckingham  Palace, 
Billingsgate). 


III.  The  geography  of 
the  self-governing  coun- 
tries and  of  some  of  the 
larger  colonies  such  as 
Kenya  and  Nigeria  bring- 
ing out  the  following  in- 
formation: 

1.  Location 

2.  Climate 

3.  Physical  features  and 
drainage. 

4.  Chief  industries  to 
be  deduced  from  1, 
2,  and  3  above. 


*See  Last 
Paragraph  of 
"Point  of 
View." 


4,  5. 


8,  9,  10. 


1,  2,  3, 

4,  5,  6, 

7,  8,  9, 
10. 


I.  On  an  outline  map  of  the 
world  show  the  members  of 
the  Commonwealth  and 
some  important  colonies  of 
the  Empire. 

Draw  small  outline  maps  to 
compare  the  latitude  of  the 
parts  of  the  Commonwealth 
which  lie  within  the  North- 
ern Hemisphere. 

Find  out  who  are  the  gov- 
ernment leaders  of  the  Com- 
monwealth. Collect  pictures 
and  news  items  where  pos- 
sible. 


II.  Write  a  paragraph  about 
London,  the  Heart  of  the 
Empire. 


III.  Make  bar  graphs  to 
compare  area,  population 
and  density  of  population 
of  parts  of  the  Common- 
wealth. 

Draw  thermometers  showing 
the  temperature  range  for 
a  month  or  a  season  in  the 
countries  of  the  Common- 
wealth. 

Draw  physical  maps  of  the 
British  Isles,  Africa,  Aus- 
tralia and  New  Zealand, 
India,  Pakistan  and  Ceylon. 
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I.  Prepare  a  blank  map  of 
the  world  showing  the  out- 
lines of  the  Commonwealth 
countries  and  important  col- 
onies. Number  each  area 
and  have  students  identify 
them. 


II.  Prepare  a  matching  test 
on  places  of  interest  in  Lon- 
don. 

Have  the  pupils  criticize  the 
paragraph  which  they  wrote 
about  London  from  the 
following: 

1.  Title. 

2.  Topic  sentence. 

3.  Orderly   development   of 
content. 

4.  Sentence  variety. 

5.  Concluding  sentence. 

6.  Punctuation. 

7.  Spelling. 

8.  Legibility. 


III.  Divide  the  class  into 
two  groups.  Then  have  one 
group  prepare  a  spelling  list 
of  the  Commonwealth  coun- 
tries and  other  important 
colonies  while  the  other 
group  prepares  a  list  of  im- 
portant cities  and  ports  of 
the  Commonwealth  and  col- 
onies. Then  each  group  will 
ask  the  other  to  spell  the 
words. 

Prepare  a  multiple-choice 
test  on  the   important   pro- 


UNIT  I.  (Cont.) 
Content 


Suggested  Activities 


Suggested 
Evaluation  Procedures 


5.  People  —  density  of 
population,   living 
standards,  races,   and 
religions. 

6.  Capitals,   chief  ports, 
and  other  cities. 


Mark  (1)  mountains  (2)  pla- 
teaus, (3)  rivers  and  lakes 
(4)  coastal  waters  (5)  islands 

(6)  plain    and    desert    areas 

(7)  latitude    and    longtitude 

(8)  bounding  countries. 

(N.B.  If  1,  2,  and  3  are 
marked  first,  and  wind 
directions  noted,  climate 
can  be  largely  deduced.  Use 
only  important  features  in 
each  case  to  avoid  a  mean- 
ingless jumble.) 

Draw  products  maps  as  in 
Activity  6,  repeating  only 
those  physical  features 
necessary  for  the  location 
of  the  chief  cities  and  ports, 
and  to  show  clearly  the  rea- 
son for  the  occurence  of  the 
products,  from  map  study. 
Deduce  from  map  study  the 
climatic  features  of  each 
group  of  countries  in  activ- 
ity six. 

Record  the  material  of 
activity  eight  in  the  form  of 
class  summaries,  paragraphs, 
or  outline  notes.  (N.B.  Use 
at  least  one  of  each  sug- 
gested form  to  give  variety 
in  language  practice.) 
Make  a  pictorial  display 
showing  the  various  people 
of  the  Commonwealth. 

With  other  members  of  a 
committee  prepare  a  de- 
tailed report  about  one  area 
of  the  Commonwealth  and 
present  the  material  to  your 
class  orally,  in  written 
synopsis  and  using  visual 
aids  where  possible. 

Conduct  an  open  forum 
using  as  a  topic  one  of  the 
following:  (a)  Has  Canada 
benefitted  by  becoming  a 
member  of  the  Common- 
wealth instead  of  remaining 
within  the  Empire?  (b)  What 
holds  the  countries  of  the 
Commonwealth  together? 


ducts  of  Commonwealth 
countries  and  colonies. 

Have  the  students  write  a 
short  paragraph  explaining 
why  the  climate  of  Alberta 
is  vastly  different  from  that 
of  the  British  Isles  even 
though  the  latitude  lines  are 
approximately      the      same. 

Prepare  a  true-false  test  on 
understandings  to  determine 
whether  the  students  have 
mastered  the  understandings 
suggested  in  the  program. 

Conduct  a  quiz  game  in 
which  one  student  will  ask 
the  class  an  important 
leader  in  one  Common- 
wealth country.  The  one 
who  answers  correctly  asks 
the  next  question  concern- 
ing a  Commonwealth  leader 
and  so  on. 

Prepare  an  outline  map  of 
the  world  marking  the 
major  latitude  lines,  moun- 
tain areas  and  winds.  Num- 
ber specific  areas  on  the 
map  and  have  students  de- 
duce the  possible  climate  in 
those  areas. 

Divide  the  class  into  pairs. 
Each  pair  will  represent  a 
Commonwealth  country  or 
city  and  will  be  responsible 
for  two  sentences  about  this 
country  or  city. 


REFERENCES: 

A.  PRIMARY  REFERENCES 

The  Commonwealth  of  Nations,  McDougall-Ryerson  Press. 

World   Geography   for   Canadian    Schools    (1951)    Revised    Edition), 
Denton  and  Lord-Dent  and  Sons  (Canada)  Ltd. 

B.  SECONDARY  REFERENCES 

The  World — A  General  Geography,  Stamp  and  Kimble — Longmans, 
Green  &  Co.,  Toronto. 

The  British  Commonwealth  and  Empire — Masefield. 

Australia  and  New  Zealand,  Irwin  and  Irwin — The  MacMillan  Co. 

Canada — 1951  Edition. 

Neighbors  Across  the  Seas,  Carls  and  Sorenson — Winston,  Chicago 
and  Toronto. 


C.     ATLASES 

Rand  McNally — Classroom  Atlas.    6 

The  Modern  Canadian  Atlas  of  the  World — Ryerson  Press    (cheap, 
paper  bound  atlas) . 

Dent's  Canadian  School  Atlas. 

N.B.: 

There  may  be  a  number  of  books  in  each  school  library  that  may  be 
of  use  in  this  unit.  e.g.  Our  Empire  and  Its  Neighbors — McDougall  and 
Paterson. 


GRADE  VIII 
UNIT  TWO— 

The  Problems  and  Achievements 
Of  Commonwealth  Trade 

Suggested  Time:  EIGHT  WEEKS 

POINT  OF  VIEW 

The  centre  of  attention  in  this  unit  is  Canada's  place  in  Commonwealth 
trade.  An  outline  map  of  Canada  could  be  prepared  upon  which  the  chief 
products  could  be  correctly  placed.  These  would  include  basic  agricultural, 
mineral,  forest,  and  fishing  products.  Then,  using  the  material  gathered 
for  Unit  I,  Grade  VIII,  possible  lines  of  trade  could  be  inferred.  Similar 
product  maps  for  other  major  divisions  of  the  Commonwealth  could  be 
prepared.  If  in  the  cycling  of  the  Grade  VII  and  VIII  courses,  the  Grade 
VII  course  had  been  studied  the  year  before,  the  material  about  Canada 
will  be  review  for  part  of  the  class.  In  any  event  the  teacher  should  be 
careful  not  to  spend  too  much  time  on  this  introductory  review. 

To  study  the  history  of  trade  by  pupil  participation  techniques  would 
require  more  time  than  results  would  warrant.  The  teacher  should  relate 
this  material  in  story  form  using  what  audio-visual  aids  are  necessary 
to  clarify  the  content.  The  study  of  the  historical  background  should  lead 
to  a  class  discussion  on  the  *  'Advantages  of  Commonwealth  Trade" 
(Section  5). 

It  should  be  noted  that  in  the  grid  following  the  statement  of  "Specific 
Objectives"  the  numbers  in  column  two  refer  to  the  numbered  specific 
objectives.  All  these  specific  objectives  should  be  kept  constantly  in  mind 
during  the  study  of  the  unit.  The  use  of  definite  reference  to  certain 
specific  objectives  in  each  subsection  provides  direction  as  to  a  place  where 
emphasis  is  needed  on  a  particular  objective. 


SPECIFIC  OBJECTIVES 

UNDERSTANDINGS 

The  child  should  show  that  he  has  acquired  the  generalization  that: 

1.  Many  and  varied  products  are  found  within  the  Commonwealth. 

2.  This  variety  of  products  makes  possible  trade  within  the  Common- 
wealth. 

3.  This  trade  makes  possible  a  higher  standard  of  living. 

4.  The  search  for  markets  and  scarce  raw  materials  was  the  basis  on 
which  the  British  Empire  and  Commonwealth  were  built. 

SKILLS,  ABILITIES,  AND  HABITS 

The  child  should  show  that  he  has  acquired : 

5.  The  ability  to  make  comparisons  of  exports  of  countries  through 
the  use  of  bar  graphs. 

6.  An   increased   skill   in   associating   events   with   their   respective 
periods. 

7.  Skill  in  writing  a  multi-paragraphed  report  with  appropriate  transi- 
tion sentences. 

ATTITUDES 

The  child  should  show  that  he  has  acquired : 

8.  An  attitude  of  interest  in  using  several  reference   books   when 
searching  for  information  regarding  British  trade. 

9.  An  attitude  of  respect  for  the  workmen  in  other  countries  whose 
efforts  make  possible  our  high  standard  of  living. 

10.    An  attitude  of  intelligent  pride  in  being  a  member  of  the  British 
Commonwealth  of  Nations. 

SUGGESTED  DEVELOPMENTAL  LANGUAGE  PRACTICE 

1.  Variety  in   sentence   structure — simple,   compound,   and   complex 
sentences. 

2.  The  participial  phrase  using  the  present  participle. 

3.  Review  adjectives  and  adverbs. 

4.  The  subordinate  clause — an  adjective  clause. 

5.  Spelling. 

6.  The  multi-paragraph  composition  giving  special  attention  to  transi- 
tion sentences. 
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UNIT  II. 

CONTENT 


Specific 
Objectives 


Suggested 
Activities 


Suggested  Evaluation 
Procedures 


I.    Intra  -  Commonwealth 
Trade: 

(a)  Areas  producing  raw 
materials.  (1)  Agricul- 
tural i.  Tropical  ii.  Semi- 
tropical  iii.  Temperate. 
(2)  Minerals  (3)  Forest 
products   (4)   Fishing. 

(b)  Manufacturing    areas. 


II.   Advantages   of   Com- 
monwealth Trade 
Today: 

(a)  mutual  trade  agree- 
ments. 

(b)  assured  markets. 

(c)  complementary 
products. 

(d)  business    connections. 

(e)  common  language 
and  customs. 

(f)  preferential  tariffs. 

(g)  democratic  way  of 
life  —  common  out- 
look. 

(h)  protected  sea  routes. 


III.    A    Glance    at    Com- 
monwealth  Trade 
Conferences: 

(a)  Ottawa  Conference 
1932. 

(b)  Torquay  Conference. 


IV.  Historical 
Background: 

an  "afterview"  by  the 
teacher  to  be  presented 
in  story  form; 

(a)  The  age  of  little  trade 
— The  breakdown  of  the 
Roman  Empire  -  Lack  of 
centralized  government, 
little  security,  poor  trans- 
portation. —  The  feudal 
system,  an  agricultural 
economy. 

(b)  Growth  of  trade  and 
towns.  The  Crusaders  in- 
troduce new  goods  and 
ideas. — The  traders  of 
western  Europe  carry 
their  goods  to  the  East. 
— English  wool  earns  a 
good  reputation  in  other 


*See  last 
paragraph 
of  "Point  of 
View." 

1,  2,  5, 
7,  8. 


3,  9. 


10. 


1,  2, 

5,  10. 


I.  Draw  an  outline  map  of 
Canada  placing  on  it  the 
chief  agricultural,  mineral, 
forest  and  fishing  products 
in  the  areas  where  they  are 
raised  or  found  in  abund- 
ance. Draw  an  outline  map 
of  the  world  marking  on  it 
the  Commonwealth  coun- 
tries and  major  colonies 
indicating  their  principal 
products. 

Make  a  graph  showing  Ca- 
nadian export  trade  for 
1.951  or  the  current  year. 


II.  Discuss  with  the  rest  of 
the  class  the  advantages  to 
Canada  of  intra-common- 
wealth  trade. 


III.  Read  newspaper  and 
magazine  articles  on  Com- 
monwealth Trade  Confer- 
ences and  report  to  class. 


IV.  See  one  or  two  of  these 
films:  Story  in  a  Teacup; 
Story  of  Steel;  England's 
Canals;  Industrial  Revolu- 
tion. 

Write  a  class  summary  of 
one  of  the  films. 

Mark,  on  an  outline  map  of 
the  world,  the  old  caravan 
trade  routes  and  trade 
routes  today.  Show  the  con- 
trast by  the  use  of  bright 
colors. 

Draw  a  map  of  the  Atlantic 
seaboard  of  North  America 
showing  the  location  of  the 
early  colonies  of:  Spain, 
Britain,  France  and  the 
Netherlands. 
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I.  Prepare  an  outline  map 
of  the  world  marking  on  it 
the  Commonwealth  coun- 
tries and  major  colonies. 
Place  numbers  in  the  various 
regions  and  have  students 
match  appropriate  products 
against   each  number. 

Write  an  interesting  para- 
graph about  the  varied  pro- 
ducts of  the  Commonwealth 
and  colonies. 


II.  Observe  and  make  notes 
on  the  extent  to  which  each 
student  participates  in  this 
class  discussion. 


IV.  Draw  a  time  line  on  the 
history  of  colonization  and 
trade  of  the  British  Empire 
and  at  appropriate  points 
place  numbers  to  be 
matched  with  correct  dates 
and  events. 


UNIT  II.   (Cont.) 
Content 


Specific 
Objectives 


Suggested  Activities 


Suggested 
Evaluation  Procedures 


markets. — The    enclosure 
movement  and  the 
growth  of  cottage  indus- 
try.— Machinery  and  the 
industrial  revolution. 
(The  need  to  export  and 
import) — The  sea  is  con- 
quered, the  discovery  of 
water  routes  to  the  East. 

(a)  Make  a  time  line  for  the 
current    year,    showing    the 
seasons  of  the  year  and  such 
events   as   New  Year's  Day, 
Dominion  Day,  etc. 

(b)  Draw  a  time  line  show- 
ing the  history  of  coloniza- 
tion and  trade  of  the  British 
Empire. 

(c)  Sea  power  and  world 
trade: 

The    urge    to    acquire    a 
colonial    empire — to    ob- 
tain   raw    materials    for 
manufacturing;      to      ac- 
quire markets  for  manu- 
factured goods;  to 
Christianize  native  popu- 
lations;   to    provide    new 
opportunities  for  the  un- 
employed   and    a   refuge 
for  persecuted  groups. 

Ways  in  which  the  Em- 
pire   was    acquired:    ex- 
ploration  (Cabot,  the 
Elizabethan  sea-dogs, 
Vancouver,     Cook);     the 
trading     companies     (the 
East     India     Co.);     war 
(Spain,    France)    mission- 
ary  activities-The   strug- 
gle for  overseas  territor- 
ies— Britain,    Spain,   Por- 
tugal,    the     Netherlands, 
France.   (Britain's  advan- 
tages)— Britain      protects 
her    Empire — the    navy; 
strategic      positions      in 
Mediterranean   and   east- 
ern waters;  regulation  of 
colonial    trade     and    in- 
dustry. 

4,  6. 
10. 

Find  and  mount  pictures  on 
manorial  life,  early  spinning 
and  weaving  machines,  the 
Crusaders,  the  steam  engine, 
the  sea  dogs. 

Make    a   list    of   key   words 
such  as:  mutual,  democratic, 
feudal,  subsidies,  navigation. 

V.  Historical  Advantages 
of    Commonwealth 
Trade: 

(a)  To  Britain:  supply  of 
raw  materials   and   food. 
(Colonies  had  space  and 
variety    of    climate    and 
products);      market      for 
manufactured  goods;  op- 
portunity for  emigration. 

(b)  To  the   colonies:   use 
of   British   ships;    protec- 
tion of  British  navy  and 
navigation     laws;     subsi- 
dies and  assured  markets 
for  products. 

8. 
10. 

V.  Collect  or  draw  cartoons 
illustrating  uses  of  common- 
wealth trade. 

V.  Compile  a  true-false  test 
which   will    include    correct 
and  incorrect  understandings 
concerning  this  unit. 
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GRADE  VIII 


unit  three- 
How  The  Commonwealth 
Came  Into  Being 


Suggested  Time:  TEN  WEEKS 


POINT  OF  VIEW 


In  graded  schools  the  pupils  will  have  already  studied  the  history  of 
Canada  and  may  use  this  as  a  basis  for  the  study  of  the  history  of  the 
Commonwealth.  The  teacher  might  well  spend  about  two  periods  on  a 
brief  review  of  the  history  of  Canada.  In  classes  containing  Grade  VII 
students  this  would  not  be  a  review  but  new  work.  Nevertheless  the  teacher 
should  be  careful  to  spend  very  little  time  on  Canadian  history  as  such 
students  would  be  studying  this  the  next  year.  This  overview  should  be 
directed  by  the  teacher. 

The  content  of  this  unit  is  suited  to  committee  work  and  individual 
reports.  Each  committee  could  take  the  history  of  one  division  of  the 
Commonwealth.  As  mentioned  in  the  "Suggested  Activities"  each  com- 
mittee should  prepare  time  lines.  If  these  time  lines  were  based  on  a 
common  unit  of  measurement  they  could  be  used  as  a  means  of  bringing 
together  and  unifying  the  time  concepts  at  the  conclusion  of  the  study. 
Thereby  the  relationship  would  be  shown  of  historical  events  in  one  part 
of  the  Empire  as  compared  with  those  in  other  parts. 

It  should  be  noted  that  in  the  grid  following  the  statement  of  "Specific 
Objectives"  the  numlbers  in  column  two  refer  to  the  numbered  specific 
objectives.  All  these  specific  objectives  should  be  kept  constantly  in  mind 
during  the  study  of  the  unit.  The  use  of  definite  reference  to  certain  specific 
objectives  in  each  subsection  provides  direction  as  to  a  place  where  emphasis 
is  needed  on  a  particular  objective. 
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SPECIFIC  OBJECTIVES 

UNDERSTANDINGS 

The  child  should  show  that  he  has  acquired  the  generalization  that: 

1.  Waves  of  migration  from  Britain  to  the  colonies  always  resulted 
in  new  situations  requiring  adjustments  through  legislation. 

2.  Wherever  British  peoples  have  settled  they  have  striven  to  main- 
tain their  language  and  democratic  institutions. 

3.  The  enterprising  nature  of  the  British  people  has  led  them  to  develop 
their  colonial  resources  effectively. 

4.  The  degree  to  which  a  member  nation  participates  in  Commonwealth 
activities  is  left  to  the  discretion  of  that  country. 

SKILLS,  ABILITIES,  HABITS 

The  child  should  show  that  he  has  acquired: 

5.  Increased  skill  in  map  making,  using  the  growth  of  the  British 
Empire  and  the  Commonwealth  as  basic  material. 

6.  Increased  skill  in  the  selection  and  organization  of  material  collected 
by  committee  effort. 

7.  An  ability  to  relate  orally  a  succession  of  ideas  or  events  using  only 
brief  notes. 

ATTITUDES 

The  child  should  show  that  he  has  acquired: 

8.  An  attitude  of  interest  in  other  people  who  are  members  of  the 
British  Commonwealth. 

9.  An  objective  attitude  towards  historical  events. 

SUGGESTED  DEVELOPMENTAL  LANGUAGE  PRACTICE 

1.  Variety  in  sentence  structure — assertive,  interrogative,  exclama- 
tory sentences. 

2.  Review  the  relative  pronoun. 

3.  The  subordinate  clause — the  adverb  clause. 

4.  The  passive  voice — use  of  was  and  were  as  verb  helpers. 

5.  Spelling. 

6.  Making  an  outline  before  writing  a  composition. 
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UNIT  III. 

Content 


Specific 
Objectives 


Suggested    Activities 


Suggested 
Evaluation  Procedures 


1.  THE  NEW  WORLD 
Introduction — Canada: 

The  British  victory  in 
Canada.  Evolution  of  the 
Dominion  traced  through 
successive  waves  of  mi- 
gration to  Canada.  (At- 
tempts at  adjustment 
through  legislation — 
Quebec  Act,  Constitu- 
tional Act,  Act  of  Union, 
B.N.A.  Act). 

Modern  developments — 
Canada  becomes  a  full- 
fledged  member  of  the 
Commonwealth  —  in  de- 
fense, in  diplomacy,  in 
the  legislative  function, 
in  the  making  of  war  and 
peace,  in  the  judiciary. 
Commonwealth  ties — the 
governor  general,  the 
amendment  of  the  con- 
stitution. 

An  Empire  Gained  and 
Lost: 

The  American  colonies — 
Virginia  and  Massachu- 
setts (studied  as  typical 
colonies)  some  reference 
to  the  first  thirteen  col- 
onies. The  evolution  of 
colonial  government — a 
mixture  of  democracy 
and  Imperial  control. 
Reasons  for  the  Revolu- 
tionary War — a  lesson  to 
be  learned. 


2.    IN  EUROPE- 
IRELAND: 

History  of  English-Irish 
relations. 

Mistakes — an  attempt  to 
make  a  subject  people, 
religious  difficulties,  an 
uneasy  union.  Irish  na- 
tionalism triumphs.  Pres- 
ent status  of  Ireland. 


3.    IN  ASIA— INDIA 

Early  history — the  Brit- 
ish East  India  Co.,  colon- 
ial status  (the  Indian 
meeting).  The  desire  for 
self-government  compli- 
cated by — the  caste  sys- 
tem and  illiteracy,  great 
wealth,  the  presence  of 
two  large  opposing 


*See  last 
paragraph 
of  "Point 
of  View" 

1,2, 

3,  4. 


1,  2, 
3,  5, 
9. 


6,7, 
8. 


3,  4, 
8,  9. 


Draw  a  map  of  the  original 
(thirteen)  colonies  estab- 
lished by  the  English  in 
America. 

Construct  a  time  line  show- 
ing the  growth  of  Canadian 
independence. 

Each  committee  prepare  a 
time  line  comparing  the  his- 
tory of  Canada  with  that 
part  of  the  Commonwealth 
which  they  are  studying. 

As  a  member  of  a  commit- 
tee, investigate  and  report 
on  one  of  the  following  top- 
ics: (a)  Causes  of  the 
American  Revolutionary 
War.  (b)  Why  Canada  is 
bi-lingual.  (c)  MacDonald, 
Laurier,  Mackenzie  King. 
(d)  The  capture  of  Quebec 
by  Wolfe. 

Write     in     paragraph    form 
one    of    the    reports    on    in- 
vestigations  suggested 
above. 


As  a  member  of  a  commit- 
tee investigate  and  report  on 
the  events  which  led  to  Irish 
independence. 


Write  a  short  one-act  play 
based  on  an  incident  in  the 
life  of  (a)  Clive.  (b)  Gandhi. 
Draw  a  map  showing  the 
division  of  the  Empire  of 
India  into  its  present  parts 
— the  Republics  of  India 
and  Burma,  and  the  Do- 
minions of  Pakistan  and 
Ceylon. 

As  a  member  of  a  commit- 
tee   investigate    and    report 
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Write  down  on  the  black- 
board the  first  understand- 
ing in  Unit  III.  Then  have 
the  students  select  incidents 
in  Canadian  history  which 
will  give  support  to  this 
generalization. 

Construct  an  historical  time 
line  for  Canada  placing 
numbers  at  important  dates. 
Have  the  class  identify  the 
events  that  match  these 
dates. 


Prepare  a  true-false  test  on 
the  history  of  English-Irish 
relations. 


Have  the  students  write 
paragraphs  explaining  (a) 
the  problems  that  hindered 
the  granting  of  self-govern- 
ment in  India  (b)  how  in- 
dependence was  finally 
achieved. 

Make  an  outline  map  of  the 
Indian  Empire  numbering 
the  four  divisions  today 
(India,  Pakistan,  Burma  and 
Ceylon)  and  the  capital  cit- 


UNIT  III.  (Cont.) 
Content 


Specific 
Objectives 


Suggested  Activities 


Suggested 
Evaluation  Procedures 


groups  (Hindus  and  Mos- 
lems). 


4.    IN  AFRICA- 
UNION  OF 
SOUTH  AFRICA: 

Early  history — a  Dutch 
colony  -  the  British  and 
Dutch  have  a  working 
agreement,  causes  of 
hostility,  the  Boer  War. 
A  nation  is  born — the 
builders  (Rhodes,  Botha, 
Smuts).  Position  in  the 
Commonwealth   today. 


5.    IN  AUSTRALIA 
AND 
NEW  ZEALAND 

History  of  development 
from  colonies  to  Com- 
monwealth members. 
Chief  differences  be  - 
tween  these  two  stories 
— the  presence  in  New 
Zealand  of  an  advanced 
primitive  group  (the 
Maoris). 


1,  2, 


I,  9. 


2,  3, 

7,  8. 


on:  (a)  the  Caste  System  of 
India  (b)  The  Indian  Mutiny. 


Write  a  short  one-act  play 
based  on  an  incident  in  the 
life  of:  (a)  Rhodes  (b) 
Livingstone  (c)  Smuts. 

As  a  member  of  a  commit- 
tee investigate  and  report 
on:  The  Problem  of  the 
African  Negro. 


ies  of  each.  Have  the  stu- 
dents identify  the  divisions 
and  capitals. 


Construct  an  historical  time 
line  for  the  Union  of  South 
Africa  placing  numbers  at 
important  dates.  Have  the 
class  match  events  against 
dates. 


Have  each  committee  com- 
pile a  quiz  on  the  section  of 
the  Commonwealth  that 
they  prepared.  Then  have  a 
contest  to  see  which  group 
can  obtain  the  highest  score. 

Prepare  a  matching  test 
which  will  require  the  stu- 
dents to  match  important 
events  with  the  correct 
Commonwealth  countries. 

Prepare  a  multiple-choice 
or  a  completion  test  on  the 
history  of  the  Common- 
wealth countries. 


B. 


C. 


Make  a  pictorial  chart  of 
peoples  of  the  Common- 
wealth; Australia — brimmed 
hat;  English — top  hat,  etc.; 
Canadian  cowboy,  lumber- 
man etc.;  Africa — tropical 
gear;  India — native  dress. 
On  a  chart  set  out  the  name 
of  each  Commonwealth 
member,  how  it  was  set- 
tled, first  university  (date 
and  place),  Prime  Minister, 
and  capital  city. 
As  a  member  of  a  commit- 
tee, investigate  and  report 
on:  Native  Peoples  of  Aus- 
tralia and  New  Zealand. 
Discuss  in  open-forum  one 
of  the  following  topics:  Is 
Canada  justified  in  promot- 
ing a  wide-scale  immigra- 
tion policy?  (b)  Should  Can- 
ada accept  Eire  and  Burma 
as  members  of  the  British 
Commonwealth  and  there- 
fore   worthv    of    trade    con- 


PRIMARY  REFERENCES 

THE  COMMONWEALTH  OF  NATIONS— McDougall-Ryerson  Press. 

CANADA  IN  THE  WORLD  TODAY— Rogers  Et  Al. 

SECONDARY  REFERENCES 

THE     BRITISH     COMMONWEALTH     AND     EMPIRE— Masefield. 

Clarke,  Irwin  and  Co.  Ltd. 

HISTORY— SENIOR  COURSE— BOOK  I— THE  GROWTH  OF  THE 

BRITISH  COMMONWEALTH— Nunn.  Ginn  and  Co.  Ltd. 

AUSTRALIA  AND  NEW  ZEALAND— Irwin  and  Irwin.  MacMillan  Co. 

OUR  EMPIRE  AND  ITS  NEIGHBORS— McDougall  and  Patterson. 

OLD  WORLD  HORIZONS— Gough.  J.  M.  Dent  and  Sons  (Canada)  Ltd. 

ATLASES 

RAND  McNALLY— CLASSROOM  ATLAS— W.  J.  Gage  and  Co.  Ltd. 

DENT'S— CANADIAN    SCHOOL    ATLAS— J.    M.    Dent    and    Sons 

(Canada)  Ltd. 
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GRADE  VIII 
UNIT  FOUR: 

How  Canadian  Institutions  Have  Been 
Modelled  On  British  Institutions 


Suggested  Time:  THREE  WEEKS 


POINT  OF  VIEW 


In  introducing  this  unit  it  will  be  necessary  to  make  sure  that  the 
members  of  the  class  grasp  clearly  the  meaning  of  the  word  institutions. 
By  means  of  discussion,  it  may  be  shown  that  they  are  the  traditional  or 
usual  ways  of  doing  things.  They  have  been  done  that  way  so  long  that 
we  have  accepted  them  and  continue  to  do  so  without  thinking  about  them 
or  questioning  them.  The  class  may  also  be  led  to  appreciate  that  through 
these  institutions  our  lives  are  most  closely  linked  with  the  history  of 
the  past,  and  we  in  turn  become  part  of  history  through  the  ways  in  which 
we  modify  institutions.  Stress  in  this  instance  would  fall  on  the  effect 
rather  than  on  the  events  of  history.  The  British  basis  of  our  institutions 
is  important  as  one  of  the  ties  which  hold  the  Commonwealth  together. 
As  a  first  lesson  the  teacher  might  point  out  several  institutions  in  the 
local  community  that  are  characteristically  British.  The  class  would  be 
expected  to  add  their  own  contributions  as  to  further  evidence  of  the  British 
nature  of  our  culture.  This  should  lead  to  a  discussion  of  the  nature  and 
value  of  our  institutions  which  are  essentially  British. 

This  whole  unit  should  be  developed  through  class  discussion.  In  view 
of  the  method  of  approach  the  content  will  vary  according  to  the  local 
environment. 

It  should  be  noted  that  in  the  grid  following  the  statement  of  "Specific 
Objectives"  the  numbers  in  column  two  refer  to  the  numbered  specific 
objectives.  All  these  specific  objectives  should  be  kept  constantly  in  mind 
during  the  study  of  the  unit.  The  use  of  definite  reference  to  certain  specific 
objectives  in  each  subsection  provides  direction  as  to  a  place  where  emphasis 
is  needed  on  a  particular  objective. 
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SPECIFIC  OBJECTIVES 

The  child  should  show  that  he  has  acquired  the  generalization  that: 

1.  Many  of  our  Canadian  customs  are  derived  from  the  British. 

2.  Many  customs  of  British  origin  have  been  modified  through  contact 
with  non-British  cultures. 

3.  Many  of  our  institutions  have  resulted  from  the  sacrifice  and  effort 
of  great  numbers  of  people. 

4.  Cultural  institutions  result  from  attempts   to  find   solutions  to 
problems. 

SKILLS,  ABILITIES,  HABITS 

The  child  should  show  that  he  has  acquired  the  habit: 

5.  Of  looking  objectively  at  our  own  customs. 

ATTITUDES 

The  child  should  show  that  he  has  acquired  an  attitude: 

6.  Of  intelligent  respect  for  British  tradition. 

7.  Of  appreciation  for  the  sacrifice  and  effort  made  by  people  who 
have  contributed  to  our  institutions. 

SUGGESTED  DEVELOPMENTAL  LANGUAGE  PRACTICE 

1.  The  participial  phrase — the  past  participle. 

2.  Review  prepositional  phrases — adjectives  and  adverb. 

3.  Spelling. 

4.  Object  of  the  verb. 


18 


UNIT  IV. 

Content 


Specific 
Objectives 


Suggested  Activities 


Suggested 
Evaluation  Procedures 


Institutions: 

I.  Family  Life:  (1)  Father 
as  patriarchal  head,  wage 
earner,     responsible     for 
minors.    (2)   Mother   care 
of  children,  housekeeping 
(3)  Home  training  in  tra- 
ditional ways — passing  on 
of  culture. 

*See  last 
paragraph 
of  "Point  of 
View." 

1,  4,  5. 

Draw   a  tree   chart   of  cus- 
toms  originating  in  Britain, 
using    a    large    branch    for 
each     institution     and     off- 
shoots   for    each    aspect    of 
that  institution. 

Have   the   students   write    a 
paragraph    about    "Life    in 
Our   Home".    Try   to   deter- 
mine the  child's  attitude  to- 
wards   his    family. 

Prepare  a  true-false  test  on 
the      Canadian      institutions 

II.    Everyday   Work:    (1) 

Pride    in    work    (2)    Ac- 
ceptance of  trade  unions 
(3)  Responsibility  of 
management  for  the  wel- 
fare  of  workers   (4)   Ap- 
prenticeship    (5)     Work- 
men's   Compensation    (6) 
Pensions. 

3,  6,  7. 

Read  to  find  social  legisla- 
tion enacted  by  the  British 
Government  since  the 
1890's.    Compare    this    with 
the    regulations    of    the    Al- 
berta Labor  Act. 

Write  a  paragraph  on  Brit- 
ish workmanship. 

British  institutions. 

Give  a  spelling  test  based  on 
a  list  of  key  words  such  as: 

patriarchal, 

traditional, 

apprenticeship, 

III.  Trade  and  Industry: 

(1)  Fair  trade  (Standardi- 
zation    of    weights     and 
measures,      non-adultera- 
tion of  goods,  not  selling 
to     a     person     who     is 
drunk).  (2)  Formation  of 
companies  (3)  Banking — 
(dependability  of  banks). 

Investigate    and    report    on 
"The  Founding  of  the  Bank 
of  England." 

compensation, 

adulteration, 

suffrage. 

Prepare     a     matching     test 
which  will  require  the  stu- 
dents   to   match   key   words 
as     suggested     above     with 

IV.    Communication:    (1) 

Language  (2)  Radio 
(C.B.C.     and     C.A.B.  — 
Partly  private  and  partly 
government   operated). 

2. 

suitable    sentence    explana- 
tions. 

V.  Health,  Welfare,  and 
Safety:    (1)    Concern    for 
Public    Health.    (2)    Res- 
pect   for    policemen.    (3) 
Respect  for  traffic  regu- 
lations. 

Make  a  short  report  on  the 
origin  of  the  "London  Bob- 
bie." 

VI.  Government:  (1)  Free 
speech.    (2)    Freedom    of 
the  press.  (3)  Parliamen- 
t  a  r  y     government.      (4) 
Cabinet   system   (5)   Par- 
liamentary procedure   (6) 
Universal    suffrage. 

1,  2,  3, 
4,  5,  6,  7. 

Make  a  dictionary  of  parlia- 
mentary    terms     e.g.     wool 
sack,  sergeant-at-arms. 

VII.     Justice:      (1)     Fair 
play.  (2)  Use  of  fists  in  a 
fair    fight.    (3)    Common 
law — the   system   of   law 
which  has   grown  up   as 
a  result  of  having  respect 

1,  3,  4, 
5,  6,  7. 

Discuss    the    difference    be- 
tween   justice    in    a    British 
country  and  justice  under  a 
totalitarian  government. 
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UNIT  IV.  (Cont.) 
Content 


Specific 
Objectives 


Suggested  Activities 


Suggested 
Evaluation  Procedures 


for  the  individual.  Each 
case  is  judged  on  its  own 
merits  in  the  light  of 
previous  judgments  on 
related  cases. 

VIII.  Education:   (1) 
Grade    system.    (2)    Free 
education  (3)  Right  to  an 
education. 


IX.  Recreation:  (1)  Fair 
play.  (2)  Team  spirit  (3) 
Importance  of  relaxation 
through  physical  activity 
(4)  Games — golf,  soccer, 
football.  (5)  Literature — 
drama,  prose,  poetry.  (6) 
Radio.  (7)  Movies — the 
documentary  film. 


X.    Christian    Traditions: 

(1)  Sunday  observance  as 
a  day  of  rest  and  recrea- 
tion. (2)  Respect  for  the 
Christian  church.  (3) 
Freedom  of  religion. 


2,  3,  4, 
5. 


1,  2. 


1,  4, 

6,  7. 


Go  to  an  encyclopedia  to 
find  the  Marquis  of  Queens- 
bury  Rules  for  Boxing. 


Read  up  the  rules  on  cricket. 
Arrange  a  game  with  other 
members  of  your  class. 


When  the  major  institutions 
included  in  the  content  have 
been  discovered,  form  dis- 
cussion groups  to  arrive  at 
some  of  the  characteristics 
of  those  institutions  which 
we  as  Canadians  have  de- 
rived from  the  British  peo- 
ple. 

Write  a  paragraph  about 
any  one  of  the  institutions 
studied  in  this  unit. 


REFERENCES 

PRIMARY  REFERENCES 

YOUR  OWN  COMMUNITY  IS  THE  CHIEF  SOURCE  OF 
REFERENCE. 

SECONDARY  REFERENCES 

THE  COMMONWEALTH  OF  NATIONS— McDougall. 
CANADA  IN  THE  WORLD  TODAY— Rogers  et  al. 
*THE  WORLD  OF  TODAY— McDougall  and  Paterson. 
*A  NEW  HISTORY  OF  BRITAIN  AND  CANADA— Wallace. 
*SOCIAL  HISTORY  OF  ENGLAND— Guest. 


*  Older  References. 
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GRADE  VIII 

How  Britain  Developed  A 
Democratic  Government 

UNIT  FIVE— 

Suggested  Time:  FIVE  WEEKS 

POINT  OF  VIEW 

This  is  an  historical  unit  but  the  teacher  must  use  care  that  the 
pupils  develop  through  this  study  certain  definite  concepts  of  our  democratic 
government.  In  order  that  the  student  may  emerge  from  the  study  of 
this  unit  with  a  grasp  of  the  generalizations  and  the  ability  to  support 
them  with  the  essential  facts,  the  study  must  be  vitalized.  The  method 
chosen  to  achieve  this  result  is  the  selection  of  a  dramatic  incident  as  a 
highlight  of  each  historical  period.  (See  underlined  incidents  in  suggested 
activities).  Such  an  incident  will  be  the  culmination  of  the  development 
of  each  theme  for  that  particular  period.  This  treatment  of  the  unit 
allows  for  division  of  the  class  into  committees,  one  committee  for  each 
theme.  However,  in  reporting,  each  group  will  acquaint  the  rest  of  the 
class  with  its  findings  for  the  period  under  consideration  rather  than  for 
the  entire  theme  at  once. 

In  introducing  this  unit  the  teacher  should  ensure  that  each  group 
clearly  understands  the  present  status  with  regard  to  the  King,  the  parlia- 
ment, the  cabinet  and  prime  minister,  party  government,  the  franchise, 
and  the  civil  service.  He  should  try  to  rouse  enthusiasm  for  the  study  of 
the  history  of  each  of  these  headings.  In  theme  one,  the  King,  only  those 
rulers  should  be  studied  in  whose  reign  definite  events  indicate  either  the 
power  or  the  limitations  of  the  monarchy  at  that  time.  Similar  treatment 
should  also  be  given  to  the  other  themes. 

It  should  be  noted  that  in  the  grid  following  the  statement  of  " Specific 
Objectives' '  the  numbers  in  column  two  refer  to  the  numbered  specific 
objectives.  All  these  specific  objectives  should  be  kept  constantly  in  mind 
during  the  study  of  the  unit.  The  use  of  definite  reference  to  certain  specific 
objectives  in  each  subsection  provides  direction  as  to  a  place  where 
emphasis  is  needed  on  a  particular  objective. 
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SPECIFIC  OBJECTIVES 
UNDERSTANDINGS 

The  child  should  show  that  he  has  acquired  the  generalization  that: 

1.  Changes  in  the  British  government  have  been  evolutionary  rather 
than  revolutionary. 

2.  Gradually  ~  the  responsibility  of  British  government  has  shifted 
from  the  minority  to  the  majority. 

3.  The  growth  of  democratic  government  in  Britain  has  been  greatly 
influenced  by  the  work  of  public-minded  individuals. 

4.  Administering  the  decisions  of  Parliament  requires  the  services 
of  experts. 

SKILLS,  ABILITIES,  HABITS 

The  child  should  show  that  he  has  acquired: 

5.  Skill  in  directing  his  own  committee  procedures. 

6.  Skill  in  arriving  at  generalizations  regarding  the  development  of 
democratic  government  in  Britain. 

7.  Skill  in  orally  presenting  ideas  in  an  interesting  manner. 


ATTITUDES 

The  child  should  show  that  he  has  acquired  an  attitude: 

8.  Of  appreciation  of  the  advantages  of  improving  government  through 
gradual  changes. 

9.  Of  appreciation  for  the  efforts  of  those  who  have  contributed  to 
the  achievement  of  democratic  government  in  Britain. 


SUGGESTED  DEVELOPMENTAL  LANGUAGE  PRACTICE 

1.  Object  of  preposition. 

2.  Possessive  nouns. 

3.  Comparison  of  adjectives  and  adverbs. 

4.  Co-ordinate  conjunctions. 

5.  Spelling. 
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UNIT  V. 


Content 


Specific 
Objectives 


Suggested  Activities 


Suggested 
Evaluation  Procedures 


I.  THE  FEUDAL  PERIOD: 

(Alfred  871  to  Henry  III. 
1272). 

A.  Anglo-Saxon    Feudalism  — 

(871-1066): 

1.  England  divided  into  small 
districts  each  with  overlord. 
Thane  administered  justice-trial 
by  ordeal  and  fire. 

2.  King's  power  limited  by 
powerful  overlords.  Witan  as- 
sisted king  in  ruling. 

3.  Few  taxes — no  royal  res- 
ponsibility for  roads  or  other 
public  works — little  trade  with 
other  countries. 

4.  Civil  service — just  the  king's 
personal  servants. 

B.  Norman  Feudalism  — (1066- 

1272): 

1.  William  the  Conqueror — (a) 
Kings  own  all  the  land — lords 
forced  to  swear  allegiance — 
strong  centralized   government. 

(b)  Domesday  Book — for  taxa- 
tion purposes. 

(c)  King's  Council — advisory 
body  of  king. 

2.  Richard  I. — spent  so  much 
time  abroad  that  King's  Coun- 
cil ruled  the  country. 

3.  Henry  II. — set  up  jury  trials, 
circuit  judges,  and  grand  jur- 
ies.— started  custom  duties. 

4.  John  I. — attempted  to  gain 
complete  power  from  barons 
but  was  forced  to  sign  Magna 
Carta. 


II. 

DECLINE  OF 

1,  2,  5, 

FEUDALISM  (1272-1485) 

A. 

Edward   L's   Model  Parlia- 
ment. 

6,  7. 

B. 

Wars  of  the  Roses. 

III.    THE    TUDOR    PERIOD 
(1485-1603) 

A.  Henry  VII.  established  Court 
of  Star  Chamber.  Imposition  of 
taxes  to  raise  money  for  de- 
fence. The  Livery  and  Main- 
tenance Act — prevented  lords 
from  keeping  own  armies. 
Parliament  contained  more 


*See   last 
paragraph 
of  "Point  of 
View." 


1,3, 
5,  7. 


Form  committees,  each 
of  which  will  investigate 
one  of  the  themes  of  the 
unit. 

Report  to  the  rest  of  the 
class  on  one  of  the  fol- 
lowing: the  power  of  the 
King,  Parliament,  and 
Cabinet  (Prime  Minister) 
OR  on  the  development 
of  Party  Government,  the 
Franchise,  and  the  Civil 
Service  (Justice)  at  the 
time  of  the  Magna  Carta 
1215. 


Report  to  the  rest  of  the 
class  on  one  of  the  fol- 
lowing: the  power  of  the 
King,  Parliament,  and 
Cabinet  (Prime  Minister) 
OR  on  the  development 
of  Party  Government,  the 
Franchise,  and  the  Civil 
Service  (Justice)  at  the 
time  of  Edward  I.'s 
Model  Parliament  1295. 


Report  to  the  rest  of  the 
class  on  one  of  the  fol- 
lowing: the  power  of  the 
King,  Parliament  and 
Cabinet  (Prime  Minister) 
OR  on  the  development 
of  Party  Government,  the 
Franchise,  and  the  Civil 
Service  at  the  time  of  the 
Court    of    Star    Chamber 
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Have  each  committee 
prepare  a  quiz  on  the 
report  they  presented  to 
the  class.  Then  conduct 
a  contest  to  see  which 
group  can  answer  the 
most  questions. 

Prepare  a  matching  con- 
test consisting  of  key 
words  and  appropriate 
sentence  explanations. 

Construct  a  time-line  on 
the  growth  of  democracy 
in  Britain  marking  key 
dates.  Have  the  class 
identify  important 
events  for  these  dates. 

Write  a  paragraph  on 
"Democracy,  the  Citi- 
zens' Responsibility." 
Refer  to  the  attitude  you 
are  trying  to  establish 
with  a  direct  quote. 

Make  anecdotal  records 
of  instances  where  pup- 
ils show  progress  or  re- 
trogression with  regard 
to  this  attitude. 


UNIT  V.  (Cont.) 

Conttent 


Specific 
Objectives 


Suggested  Activities 


Suggested 
Evaluation  Procedures 


bishops  and  abbots  than  lay 
peers. 

B.  Henry  VIII. — secured  sup- 
port of  Parliament  to  eliminate 
power  of  the  Pope  in  England 
— state  more  powerful  than 
Church. 

C.  Elizabeth — the  rise  in  power 
of  Parliament — withdrawal  of 
monopolies. 


IV.  THE  STUARTS  AND  THE 
COMMONWEALTH 

(1603-1688): 

A.  James  I. — "Divine  Right  of 
Kings" — effect  of  not  calling 
Parliament  over  a  period  of 
years. 

B.  Charles  L— "Divine  Right". 
Petition  of  Rights  1628 — open 
conflict  between  King  and 
Parliament. 

C.  Commonwealth  Rule — 
Cromwell    as   much   a    dictator 
as  king  had  been. 

D.  Restoration — 

(a)  Charles  II. — ruled  through 
Parliament — selects  small  exe- 
cutive (cabinet). 

(b)  James  II. — attempts  to  rule 
against  wishes  of  Parliament — 
Bloodless  Revolution  1688. 


V.  THE  RISE  OF  THE 
WHIGS    AND    TORY 
RIVALRY    (1689-1815): 

A.  William  of  Orange — agrees 
to  give  up  power  to  Parliament. 
(Bill  of  Rights  1689). 

B.  Growing  power  of 

Parliament. 

C.  Rise  of  the  Party  System. 

D.  Cabinet  and  Prime  Minister. 

E.  George  III.  attempts  to  re- 
gain lost  monarchial  power. 


VI.  THE  PERIOD  OF 

POLITICAL   REFORM 

(1816-1928): 

A.  First  Reform  Bill. 

B.  Chartist  Movement. 

C.  Second  Reform  Bill. 

D.  Third  Reform  Bill. 

E.  Parliament  Act  1911. 

F.  Woman  Suffrage. 


1,  3, 
5,  6, 

7,  8. 


1, 

9 

3, 

4. 

1, 

2, 

3, 

4, 

5, 

6, 

8, 

9. 

1487  and  at  the  time  of 
the  withdrawal  of  mono- 
polies  1601. 


Report  to  the  rest  of  the 
class  on  one  of  the  fol- 
lowing: the  power  of  the 
King,  Parliament,  and 
Cabinet  (Prime  Minister) 
OR  on  the  development 
of  Party  Government,  the 
Franchise,  and  the  Civil 
Service  at  the  time  of  the 
Flight  of  James  II. 


Report  to  the  rest  of  the 
class  on  one  of  the  fol- 
lowing: the  power  of  the 
King,  Parliament,  and 
Cabinet  (Prime  Minister) 
OR  on  the  development 
of  Party  Government,  the 
Franchise,  and  the  Civil 
Service  (Justice)  at  the 
time  of  the  Appointment 
of  Lord  North  as  Prime 
Minister  1770. 


Report  to  the  rest  of  the 
class  on  one  of  the  fol- 
lowing: power  of  the 
King,  Parliament,  and 
the  Cabinet  (Prime  Min- 
ister) OR  on  the  develop- 
ment of  Party  Govern- 
ment, the  Franchise,  and 
the  Civil  Service  (Jus- 
tice) at  the  time  of  the 
Presentation  of  the  Last 
Chartist  Petition  to  Par- 


continued  on 
next  Column) 


Suggested  Activities 


liament 


and     the 


Parliament  Act  1911. 

Make  a  chart  showing 
the  increase  of  voters 
from  the  First  Reform 
Bill  to  the  Representation 
of  the  People  Act. 

Write    a    paragraph    on 
one     of     the     following: 
Gladstone,  Disraeli, 
Lloyd  George,  Mrs. 
Pankhurst. 

Open  Forum:  Were  the 
six  demands  of  the  Chart- 
ists reasonable? 
Make  a  pictorial  repre- 
sentation of  the  s  i  x 
themes,  using  hallways 
of  different  lengths  to 
indicate  length  of  dura- 
tion, and  varying  the 
width  of  the  hallways  to 
show  increased  or  les- 
sened importance. 

Construct  a  time  -  line 
showing  the  main  steps 
in  the  development  of 
democracy  in  Britain. 
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UNIT  V  -  VIII 
REFERENCES 

A.  PRIMARY 

THE  COMMONWEALTH  OF  NATIONS— McDougall. 

B.  SECONDARY 

CANADA  IN  THE  WORLD  TODAY— Rogers  et  al. 

NEW  HISTORY  OF  BRITAIN  AND  CANADA— Wallace.    (If 

available) . 


GRADE  VIII 

unit  six- 
How  American  Culture  Has  Developed 
And  Affected  That  Of  Canada 

Suggested  Time:  FIVE  WEEKS 
POINT  OF  VIEW 

In  view  of  our  proximity  to  the  United  States,  our  close  relations 
with  that  country,  and  the  presence  of  a  number  of  Americans  in  our 
province  and  our  schools,  the  study  of  the  history  and  geography  of  the 
United  States  will  be  of  particular  interest.  However,  this  study  will  have 
more  meaning  for  Canadian  children  if  it  is  approached  as  a  study  of  the 
movements  of  peoples,  and  special  attention  is  given  to  those  periods  when 
such  movements  have  affected  Canada  directly.  Since  the  settlement  of 
the  Atlantic  Seaboard  received  attention  in  Unit  III  of  this  course,  this 
may  be  reviewed  briefly  and  Unit  VI  will  begin  with  the  movement  of 
settlers  into  the  Ohio  Valley  and  its  effect  upon  the  fur  traders  of  New 
France.  During  the  study  of  Unit  IV  the  pupils  were  investigating  to 
what  extent  Canadian  institutions  are  based  on  those  of  Britain.  In  carrying 
on  that  study  they  will  have  discovered  some  of  the  ways  in  which  American 
culture  has  affected  that  of  Canada.  The  culmination  of  Unit  VI  will, 
therefore  be  a  summing  up  of  how  American  culture  has  affected  us.  In 
studying  the  influence  of  American  culture  on  Canada  we  should  bring 
out  the  part  played  by  American  ingenuity  in  making  technological  innova- 
tions available  to  great  numbers  of  people. 

Each  committee  could  be  responsible  for  a  major  division  of  the  unit 
as  listed  under  the  content  material.  After  each  group  has  reported  the 
results  of  its  investigations  the  significant  facts  should  be  established 
through  oral  discussion.  A  set  of  blackboard  questions  could  now  be  used 
to  direct  the  pupils'  individual  reading  in  the  text  book.  The  answers  to 
these  questions  could  then  constitute  individual  notebook  records  of  the 
study.  In  the  case  of  some  topics  a  point  summary  of  the  significant  facts 
arrived  at  by  the  class  would  serve  for  the  notebooK  record. 

It  should  be  noted  that  in  the  grid  following  the  statement  of  "Specific 
Objectives"  the  numbers  in  column  two  refer  to  the  numbered  specific 
objectives.  All  these  specific  objectives  should  be  kept  constantly  in  mind 
during  the  study  of  the  unit.  The  use  of  definite  reference  to  certain  specific 
objectives  in  each  subsection  provides  direction  as  to  a  place  where  emphasis 
is  needed  on  a  particular  objective. 
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SPECIFIC  OBJECTIVES 
UNDERSTANDINGS 

The  child  should  show  that  he  has  acquired  the  generalization  that: 

1.  Our  culture  has  been  influenced  in  many  ways  by  the  United  States 
and  Latin  America  both  through  direct  contact  and  through  other 
means  of  communication. 

2.  Those  aspects  of  American  culture  which  we  have  absorbed  have 
been  modified  in  the  Canadian  environment. 

3.  Our  standard  of  living  has  been  improved  through  the  acceptance 
of  American  scientific  advancements. 

SKILLS,  ABILITIES,  HABITS 

The  child  should  show  that  he  has  acquired : 

4.  Skill  in  distinguishing  fact  from  opinion  regarding  America  and 
Latin  American  people. 

ATTITUDES 

The  child  should  show  that  he  has  acquired: 

5.  An  appreciation  of  the  fact  that  one  hundred  years  of  peace  have 
led  to  mutual  trust  and  friendliness  between  Canada  and  the  United 
States. 

6.  An  attitude  of  respect  for  the  American  way  of  life  as  being  so 
much  like  our  own. 

SUGGESTED  DEVELOPMENTAL  LANGUAGE  PRACTICE 

1.  Predicate  adjective. 

2.  Noun  clauses. 

3.  Spelling. 
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UNIT  VI. 


Content 


Specific  Suggested  Suggested 

Objectives    |  Activities  |  Evaluation  Procedures 


I.  A.  First     settlement     beyond     the 

Appalachians  —  Daniel  Boone,  the 
Wilderness  Road,  the  Ohio  Valley. 
Reasons — the  filling  up  of  the  Coas- 
tal Plain,  the  nature  of  the  Appala- 
chians, the  lure  of  the  frontier,  fur 
trade  rivalry. 

B.  The  War  of  Independence  and 
the  United  Empire  Loyalists — expan- 
sion of  economic  life  in  the  thirteen 
colonies,  Britain's  efforts  to  curb  col- 
onial industry  and  trade,  opinion  in 
the  colonies  divided. 

1.  Two  sides  of  the  question — (a)  the 
American — regulations  hampering  in- 
dustry and  trade,  taxation  without 
representation  in  the  British  Parlia- 
ment, the  Proclamation  of  1763. 

(b)  the  British — subsidies  for  colonial 
products,  protection  on  the  sea,  de- 
fence of  the  colony,  danger  of  an 
Indian  War. 

2.  Results — founding  of  the  United 
States:  in  Canada — British  predomin- 
ance and  language  assured,  also  Ca- 
nadian independence. 

C.  Americans    move    westward — the 

English  relinquish  the  western  posts, 
the  Louisiana  Purchase,  Lewis  and 
Clarke  cross  the  prairies,  the  expand- 
ing frontier,  railroad  and  canal. 
1.  American-British  relations — at  sea, 
in  the  West,  the  War  of  1812-14,  the 
Oregon  question,  the  Alaska  Boun- 
dary. 

D.  The  discovery  of  gold  and  west 
coast  settlement — the  far  West,  the 
Oregon  trail,  California,  the  Lone 
Star  Republic,  War  with  Mexico. 

1.  Slavery  and  the  western  settle- 
ment— the  compromises  which  failed, 
the  Civil  War. 

E.  The  Homestead  Act  and  the  West 

— the  prairies  fill  up,  Americans  in 
the  Canadian  North-West,  American 
immigration  policy  in  the  1890's  the 
great  era  of  railway  building,  the 
Open-Door  policy  brings  in  people  of 
many  nationalities. 

F.  International  Affairs  in  America — 
Hawaii,  American  intervention  in  the 
Cuban  revolution,  the  Monroe  Doc- 
trine, the  Philippines,  interest  in 
China,  the  Panama  Canal,  the  World 
Wars. 


*See  last 
paragraph 
of  "Point  of 
View." 

1,  2,  4. 


1,  2,  6. 


1,  2,  3, 
4,  6. 


Divide  into  groups  so 
that  each  group  is 
responsible  for  one  of 
the  divisions  of  the 
unit.  Report  orally  on 
the  work  of  your 
group. 


On  an  outline  map  of 
the  United  States 
draw  the  physical  di- 
vision, rivers  used  for 
transportation,  trails 
used  by  settlers,  can- 
als, and  railways. 

On  an  outline  map 
mark  the  states  and 
their  capitals,  indicat- 
ing by  numbers  the 
order  of  their  admis- 
sion into  the  union. 

Draw  a  series  of  maps 
of  America's  northern 
boundary  disputes 
with  the  British  show- 
ing how  they  were 
settled. 

Write  a  multi-para- 
graph  composition 
about  one  of  the  fol- 
lowing: British- Ameri- 
can Relations,  The 
American  Frontier, 
Abraham  Lincoln; 
The  Invention  o  f 
Agricultural  Machin- 
ery; The  Panama 


Prepare  a  multiple- 
choice  test  on  import- 
ant historical  events  in 
the  United  States. 


Construct  a  time  line 
on  "The  Expansion  of 
the  United  States" 
marking  key  dates 
when  states  entered 
the  Union. 

Have  the  class  iden- 
tify these  states. 


Prepare  an  outline 
map  of  the  United 
States  numbering  the 
boundaries,  physical 
divisions,  and  rivers. 
Have  the  students 
identify  these. 


Write     a     paragraph 
on  the  "United 
States  Position  in  the 
World    Today." 
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UNIT  VI.  (Cont.) 

Content 


Specific 
Objectives 


Suggested 
Activities 


Suggested 
Evaluation  Procedures 


G.  Tremendous  technological  develop- 
ment that  is  characteristic  of  the 
United  States  and  influences  Canada 
— radio,  television,  automobile,  labor- 
saving  devices. 


II.  Comparison  of  United  States  cul- 
ture with  that  of  Canada — This  com- 
parison may  be  made  more  effective 
by  discussing  this  topic  using  the  ten 
Scope  areas  of  Enterprise  in  the  ele- 
mentary grades.  (1)  Getting  and  pre- 
paring food.  (2)  Providing  shelter. 
(3)  Providing  clothing.  (4)  Transport- 
ing and  communicating.  (5)  Guarding 
health,  welfare  and  safety.  (6)  Gov- 
erning and  protecting.  (7)  Observing 
and  conserving  nature.  (8)  Educating 
for  adult  duties  and  jobs.  (9)  Enjoying 
recreation,  play,  and  leisure.  (10) 
Expressing  ideals  through  religion  and 
art.  (SEE  BULLETIN  2,  ELEMEN- 
TARY SCHOOL,  p.  32). 


REFERENCES 


1,  2. 


1,  2,  3, 
6. 


Canal;  Mass  Produc- 
tion in  America. 
Write  a  paragraph 
comparing  the  Ameri- 
can and  Canadian 
Homestead  Acts. 


Make  a  diagram  to 
show  differences  be- 
tween the  federal  gov- 
ernments of  Canada 
and  the  United  States. 


Have  a  spelling  test 
on  key  words  in  this 
unit. 


A.  PRIMARY 

HISTORY  OF  YOUNG  AMERICA— Cordier  and  Roberts. 

W.  J.  Gage  &  Co. 

THE  COMMONWEALTH  OF  NATIONS— McDougall. 

B.  SECONDARY 

CANADA  IN  THE  WORLD  TODAY— Rogers  et  al. 

NEW  WORLD  HORIZONS— Gough.  J.  M.  Dent  &  Sons  Ltd. 

THESE  UNITED  STATES  AND  HOW  THEY  CAME  TO  BE. 
Hartman-MacMillan. 

C.  ATLASES 

RAND  McNALLY— CLASSROOM  ATLAS. 
DENT'S— CANADIAN  SCHOOL  ATLAS. 


28 


THE  SOCIAL  STUDIES-LANGUAGE  PROGRAM  FOR  GRADE  EIGHT 


REFERENCES 

I.    GEOGRAPHY 

Primary  References 

WORLD  GEOGRAPHY  FOR  CANADIAN  SCHOOLS— (1951  Revised 
Edition).  Denton  and  Lord.  Dent  and  Sons  (Canada)  Ltd. 

Secondary  References 

CANADA  YEAR  BOOK. 

THE  WORLD— A  GENERAL  GEOGRAPHY.  Stamp  and  Kimble. 
Longmans,  Green  &  Co. 

II.    HISTORY 

Primary  References 

THE  COMMONWEALTH  OF  NATIONS— McDougall-Ryerson. 

CANADA  IN  THE  WORLD  TODAY— Rogers,  Adams,  Brown  et  al. 
Clarke,  Irwin  and  Co.  Ltd. 

Secondary  References 

NEW  WORLD  HORIZONS— Gough.  J.  M.  Dent  and  Sons  (Can.)  Ltd. 

OLD  WORLD  HORIZONS— Gough.  J.  M.  Dent  and  Sons  Ltd. 

AUSTRALIA  AND  NEW  ZEALAND— Irwin  and  Irwin.  MacMillan  Co. 

THE  BRITISH  COMMONWEALTH  AND  EMPIRE— Masefield. 
Clarke,  Irwin  and  Co.  Ltd. 

HISTORY— SENIOR  COURSE— BOOK  I— THE  GROWTH  OF  THE 
BRITISH  COMMONWEALTH.  Nunn.  Ginn  and  Co.  Ltd.,  London. 

HISTORY  OF  YOUNG  AMERICA— Cordier  and  Roberts. 
W.  J.  Gage  &  Co.,  Toronto. 

THESE  UNITED  STATES  AND  HOW  THEY  CAME  TO  BE— 
Hartman.  MacMillan. 
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